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Our School Vision

Our school vision is based on the theme of ‘Taking Care’. We strive to encourage our children, staff and
wider community to ‘take care’ of one another through the core Christian Values of:

Kindness, Hope, Courage and Respect.

Our vision is inspired by the words in Corinthians:

“Let love and kindness be the motivation behind all that you do.”

(1 Corinthians 16.14)

Ravenshead C of E Primary School is committed to valuing diversity and to equality of opportunity. In
biblical tradition, children in particular are seen to hold a special place in the priorities of God.
Furthermore, we hold to the foundational belief that all people are created in God’s image and are
intrinsically valuable. Everyone should be treated as fundamentally precious, irrespective of behaviour,
achievements or potential.

Therefore, we aim to create and promote an environment in which pupils, parents/carers and staff are
treated fairly and with respect and feel able to contribute to the best of their abilities. The school’s biblical
foundation provides a model of Christian community described as the ‘body of Christ’, in which everyone
has a part to play, and everyone without exception has God-given gifts which are to be used for the benefit
of others.

Intent

Through effective feedback, we aim to support pupil progress, building learning, addressing
misunderstandings, and thereby closing the gap between where a pupil is and where they need to be.

We have adopted the Education Endowment Foundation’s evidence informed three principles (taken from

‘Teacher Feedback to Improve Pupil Learning, Guidance Report’

https://educationendowmentfoundation.org.uk/public/files/Publications/Feedback/Teacher Feedback to
Improve Pupil Learning.pdf ) which states that teachers should:

1. Lay the foundations for effective feedback, with high-quality initial teaching that includes careful
formative assessment.

2. Deliver appropriately timed feedback, that focuses on moving learning forward.

3. Plan for how pupils will receive and use feedback using strategies to ensure that pupils will act on
the feedback offered.

Before providing feedback, we provide high quality instruction, including the use of formative assessment
strategies. High quality initial instruction will reduce the work that feedback needs to do; formative
assessment strategies are used to set learning intentions (which feedback will aim towards) and to assess
learning gaps (which feedback will address).

Well-timed feedback will be used to move the learning forward and its main role is to:


https://educationendowmentfoundation.org.uk/public/files/Publications/Feedback/Teacher_Feedback_to_Improve_Pupil_Learning.pdf
https://educationendowmentfoundation.org.uk/public/files/Publications/Feedback/Teacher_Feedback_to_Improve_Pupil_Learning.pdf

‘improve the learner, not the work. The idea is that, after feedback, students will be able to do
better at some point in the future on tasks they have not yet attempted.’
Dylan William, EEF Teacher Feedback to Improve Teacher Learning’.

What is Teacher Feedback?

Taken from the Education Endowment Foundation’s ‘Teacher Feedback to Improve Pupil Learning,
Guidance Report’.

CONTENT * PEOPLE

The content of feedback may focus on: Feedback may be directed towards
different people, be that:
+ the particular task that a pupil has

undertaken; = tothe whole class;
+ the underlying processes related to a = tospecific groups; or
specific subject; or »  just to individuals.

* & pupil's self-regulation.

METHODS - TIMES

Feedback may be deliverad Feedback may be delivered
via different methods: at different times, be that:

» \erbally—this could be detailed * during a lesson;
conversation or quick verbal comment; or = immediately after a lesson; or
« written—this may be written comments, «  somelime after a lesson
written marks, scores, or a combination. ’

Teacher feedback to improve pupil learning 7

Key Principles of Feedback

Taken from the Education Endowment Foundation’s ‘Teacher Feedback to Improve Pupil Learning,
Guidance Report’.
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Lay the foundations for
effective feedback

2 3

Deliver appropriately timed Plan for how pupils will
feedback that focuses on receive and use feedback

* Before providing feedback,
teachers should provide high
guality instruction, including the
use of formative assessment
strategies.

High quality initial instruction

will reduce the work that
feedback needs to do; formative
assessment strategies are
required o set learning intentions
fwhich feedback will aim towards)
and fo assess leaming gaps

moving learning forward

= There is not one clear answer
for when feedback should be
provided. Rather, teachers should
judge whether more immediate
or delayed feedback is required,
considering the characteristics of
the task set, the individual pupil,
and the collective understanding
of the class.

* Feedback should focus on
moving leaming forward,
targeting the specific learning

* Careful thought should be

given to how pupils receive
feedback. Pupil motivation,
self-confidence, their trust in
the teacher, and their capacity
to receive information can
impact feedback’s effectiveness.
Teachers should, therefore,
implement strategies that
encourage leamers to welcome
feedback, and should monitor
whether pupils are using it.

fwhich feedback will address). gaps that pupils exhibit. Teachers should also provide
Specifically, high quality feedback opportunities for pupils to use
may focus on the task, subject, feedback. Only then will the
and self-regulation strategies. feedback loop be closed so that

pupil leaming can progress.

* Feedback that focuseson a
leamer's personal characteristics,
or feedback that offers only
general and vague remarks, is
less likely to be effective.

Feedback will focus on moving the learning forward, targeting the specific learning gap identified by the
teacher, and ensuring that a pupil improves. Specifically, high quality feedback can focus on the task (its
outcome and advice on how to improve when doing that specific type of task), the subject (and the
underlying processes within that subject), and self-regulation strategies (how pupils plan, monitor, and
evaluate their work).

We recognise that:
‘It is crucial that pupils are given the time and opportunity to use the feedback given so that it
moves learning forward. Rather than just commenting on work that has been finished, it needs to
impact the future work that a pupil will undertake.

After identifying a learning gap with effective formative assessment, feedback is then offered to
close this gap. Only when that feedback is used by the pupil is the learning gap, and therefore the
feedback loop, closed.’

Teacher Feedback to Improve Learning — Education Endowment Foundation.

We provide the children with opportunities to edit and revise their work (with scaffolds and modelling
used where appropriate) as an opportunity for meaningful learning.



Our Approach to Feedback

During lessons, teachers will provide feedback to the whole class, groups, or individual children. Teachers
may also mark in the moment.

At points during the lesson, teachers may use assessment for learning (AFL) to identify groups of children
to work with to address misconceptions or to extend their learning. They may also use AFL to re-shape the
lesson to address the needs of the children to ensure that they make progress. Additionally, teachers may
stop the lesson at key points to allow children to assess the work that they have completed so far (e.g. in
Maths by discussing some of the answers as a whole class or by putting some of the answers on the
board).

At the end of the lesson, teachers will review the books and use a Lesson Feedback Sheet (see Appendix 1
for English and Maths, Appendix 3 for Topic) which summarises the strengths and targets for the entire
class, naming a number of students that exemplify some of the strengths and areas for development. They
will identify children that need further support and may use either AFL short sessions (working 1:1 or in
small groups with an adult), identify a group that will work with an adult in the subsequent lesson or
amend and re-shape the following day’s lesson.

Implementation

Maths see Appendix 5
Children will:

e Write the numerical short date on the left-hand side and underline it.

e  Write the focus area for Maths for the lesson at the top of the page and underline it, e.g. Adding Fractions,
Line Graphs.

e  Mark their work using a red pen during mini plenaries in the lesson to enable them to assess their
understanding. This will also be used to inform/re-shape the focus groupings.

e Use red pen to mark their answers, peer mark, edit any of their work. They should also use red pen for any
AFL sessions, writing AFL on that piece of work along with the short date.

Teachers will:

e Use black pen for any writing/marking on a child’s work.

e Puta @ for ‘teacher’ next to the question if an adult has been involved in moving the learning forward with
an individual child or working as part of a group with the teacher. Any work or question without a@ will be
considered to be independent.

e During the lesson, mark in the moment as they work with a child/children.

e After the lesson, look through the children’s books for common misconceptions and errors in basic skills (this
could be done by sorting the books into three piles — children who didn’t grasp the concept taught, those
who showed a good understanding, those that did particularly well). star any parts of a child’s work that are
worth sharing as examples.

e Then complete a ‘Lesson Feedback Sheet’ at the end of the session (see Appendix 1) by making notes on the
key messages to feedback to children at the start of the next lesson (see Appendix 2 for a worked example).

e Re-shape the lesson for the following day and plan your focus groups.

e Share the children’s examples (starred) at the start of the next lesson — these could be used as worked
examples/refresher points. Address any misconceptions either whole class or with your focus groups.



English see Appendix 6

Children will:

Write the date in the margin and underline it.

Where the work continues the following day, children will just need to write the date in the margin and
underline it (see Appendix 4).

Use red pen to edit any of their work. They should also use red pen for any AFL sessions (if it is a separate
AFL session, the title AFL will be put at the top of the work along with the date in red).

Teachers will:

Put a @ for ‘teacher’ in the margin if an adult has been involved in moving the learning forward with an
individual child or working as part of a group with the teacher. Any work or question without a@will be
considered to be independent.

Complete a ‘Lesson Feedback Sheet’ at the end of the session (see Appendix 1 and Appendix 2). Identify
which children will need adult support to achieve the lenses from yesterday (AFL) in the next lesson.

Topic see Appendix 7

Children will:

For RE only, write the date in the margin and underline it. Write the title at the top of the page and
underline it. Write the date in the margin and underline it.

Write a title, e.g. History of Animation, Making a Zoetrope, Landmarks of Scotland.

Use red pen to edit any of their work.

Teachers will:

Stick a curriculum overview sheet in the children’s books at the start of each topic. https://ravenshead-cofe-
primary.secure-primarysite.net/curriculum-newsletters/

Put a @ for ‘teacher’ in the margin if an adult has been involved in moving the learning forward with
individual child or working as part of a group with the teacher. Any work or question without a@will be
considered to be independent.

After the lesson, look through the children’s books for common misconceptions and errors in basic skills (this
could be done by sorting the books into three piles — children who didn’t grasp the concept taught, those
who showed a good understanding, those that did particularly well). Star any parts of a child’s work that are
worth sharing as examples.

Then complete a ‘Topic Lesson Feedback Sheet’ at the end of the session (see Appendix 3) by making notes
on the key messages to feedback to children at the start of the next lesson (see Appendix 2 for a worked
example).

Re-shape the lesson for the following day if applicable.

Share the children’s examples (starred) at the start of the next lesson.



https://ravenshead-cofe-primary.secure-primarysite.net/curriculum-newsletters/
https://ravenshead-cofe-primary.secure-primarysite.net/curriculum-newsletters/

Appendix 1 — Lesson Feedback Sheet (English and Maths)

Lesson Feedback Sheet Date:

Lesson:

Work to Praise and Share

Need Further Support

Presentation

Basic Skills Errors

Misconceptions and Next Lesson Notes




Appendix 2 — Completed Lesson Feedback Sheet (English and Maths)
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Appendix 3 — Lesson Feedback Sheet (Topic)

Topic Lesson Feedback Sheet

Date:

Lesson:

Work to Praise and Share

Need Further Support

Presentation

Basic Skills Errors

Learning Points for the next Lesson (if applicable)

10



Appendix 4 - Completed Lesson Feedback Sheet (Topic)

0.0 l\{j .
Topic Lesson Feedback Sheet Date: |B . 6 <2\ Lesson: (Cﬂ;:{ﬁ lmm

Work to Praise and Share Need Further Support
rew _ ki
e God ok Gl = ob V‘d‘(';ﬂ "‘(ﬁﬁu
fkison Nl 'Q& fo ,
Negedrtug

SIAI g.‘ufl;ﬁd
Tohy - Sood oo doxt 0 vse?

obow Wi 1)

Presentation Basic Skills Errors

Mison v/ Jorathar - ot mﬁ\_f)
: - (i
Thotat - Ak h ok {L‘i‘w | HemA ()

; M i
W " Jone - (Af{hJ \ohy

An ~ Do circle M.
W,'u;‘w - ,\% l/\alwlmhis\/j

Learning Points for the next Lesson (if applicable)

Clort Aoked 0 OO ot ol ity
N oW WoT.

o How 1o Npn 0\&00#0 searth  ulen  Mpenthig.

11



*

= 5
5 v~

3
5

‘A
5

23 .pb-2)

Appendix 5 - Layout of Children’s Maths Work

A\
2,/ e

= 2k

12

23-06-21



Appendix 6 - Layout of Children’s English Work
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Appendix 7- Layout of Children’s Topic Work
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