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Ravenshead C of E Primary
This statement details our school’s use of pupil premium (and recovery premium) funding to help improve the attainment of our disadvantaged pupils. 
It outlines our pupil premium strategy, how we intend to spend the funding in this academic year and the outcomes for disadvantaged pupils last academic year.
School overview
	Detail
	Data

	Number of pupils in school 
	402

	Proportion (%) of pupil premium eligible pupils
	9% (36 children) 

	Academic year/years that our current pupil premium strategy plan covers 
	2023 - 2024

	Date this statement was published
	October 2023

	Date on which it will be reviewed
	October 2024

	Statement authorised by
	Emma Johnson 

	Pupil premium lead
	Suzy Burton Sanders

	Governor / Trustee lead
	Nicola Thomas 


Funding overview
	Detail
	Amount

	Pupil premium funding allocation this academic year
	£ 43, 650

	Recovery premium funding allocation this academic year
	£ 4,640

	Pupil premium (and recovery premium*) funding carried forward from previous years (enter £0 if not applicable) 
	£0 

	Total budget for this academic year
	£48, 290 


Part A: Pupil premium strategy plan
[bookmark: _Toc357771640][bookmark: _Toc346793418]Statement of intent
	Our intention is that all pupils, irrespective of their background or the challenges they face, make good progress and achieve high attainment across all subject areas. The focus of our pupil premium strategy is to support disadvantaged pupils to achieve that goal, including progress for those who are already high attainers. 

We will consider the challenges faced by vulnerable pupils, such as those who have a social worker and young carers. The activity we have outlined in this statement is also intended to support their needs, regardless of whether they are disadvantaged or not.

High-quality teaching is at the heart of our approach, with a focus on areas in which disadvantaged pupils require the most support. This is proven to have the greatest impact on closing the disadvantage attainment gap and at the same time will benefit the non-disadvantaged pupils in our school. Implicit in the intended outcomes detailed below, is the intention that non-disadvantaged pupils’ attainment will be sustained and improved alongside progress for their disadvantaged peers.

Our approach will be responsive to common challenges and individual needs, rooted in robust diagnostic assessment, not assumptions about the impact of disadvantage. The approaches we have adopted complement each other to help pupils excel. To ensure they are effective we will:

· ensure disadvantaged pupils are challenged in the work that they are set
· act early to intervene at the point need is identified
· adopt a whole school approach in which all staff take responsibility for disadvantaged pupils’ outcomes and raise expectations of what they can achieve

Our ultimate objectives are:

· To narrow the attainment gap between disadvantaged and non-disadvantaged pupils.
· For all disadvantaged pupils in school to make or exceed nationally expected progress rates.
· To support our children’s health and wellbeing to enable them to access learning at an appropriate level. 


Challenges
This details the key challenges to achievement that we have identified among our disadvantaged pupils.
	Challenge number
	Detail of challenge 

	1
	We have a changing profile of children in our school – we now have 26% who have a special educational need and many with high levels of anxiety. We need to have the facility to provide our more vulnerable children with an enhanced curriculum which enables them to regulate throughout the day to enable them to thrive. Our challenge is to ensure all the children, in particular disadvantaged, are able to flourish and therefore make great gains in their learning. 

	2
	In September 2021, we launched a different approach to managing behaviour which is based on the recommended NCC policy. This was a significant change in culture for us moving from a very sanction heavy system to a more restorative approach. Staff have received a lot of training to support this approach (Paul Dix, Lightbulb). From staff feedback in Summer 2023, we felt that although staff were now aware of how to manage behaviour issues, it was taking a toll on their well-being as it is a much ‘harder’ approach. The challenge is to ensure that this restorative and relational approach to managing behaviour is fully embedded across the school to enable all children, in particular disadvantaged, to learn. 

	3
	Many of our more disadvantaged children have low attendance and struggle with punctuality, particularly in the morning. One of our challenges is to ensure all children are in school, on time, every day to enable them to access all of the high quality learning which is available to them. 

	[bookmark: _Toc443397160]4
	Since the pandemic, there has been a widening attainment gap between disadvantaged and non-disadvantaged children. Our challenge is to close that gap, to ensure all disadvantaged children make or exceed nationally expected progress rates. 


Intended outcomes 
This explains the outcomes we are aiming for by the end of our current strategy plan, and how we will measure whether they have been achieved.
	Intended outcome
	Success criteria

	1
	All disadvantaged children will flourish in school, enabling them to achieve the national expectations within Reading, Writing and Maths. 

	2
	All disadvantaged children will be able to regulate their behaviour, enabling them to learn and achieve the national expectations within Reading, Writing and Maths.

	3
	All disadvantaged children’s attendance will be above the national average of 96% and they will arrive at school on time. 

	4
	The attainment gap between disadvantaged and non-disadvantaged children will close. 



The EEF Guide to the Pupil Premium ‘Menu of approaches’: evidence brief and supporting resources was used to create the strategy overview. 
Activity in this academic year
This details how we intend to spend our pupil premium (and recovery premium) funding this academic year to address the challenges listed above.
Teaching (for example, CPD, recruitment and retention)
	Activity
	Evidence that supports this approach
	Challenge number(s) addressed

	Purchase of standardised diagnostic assessments.
Training for staff to ensure assessments are interpreted and administered correctly.
	Standardised tests can provide reliable insights into the specific strengths and weaknesses of each pupil to help ensure they receive the correct additional support through interventions or teacher instruction:
Standardised tests | Assessing and Monitoring Pupil Progress | Education Endowment Foundation | EEF
	4

	Purchase of a DfE validated Systematic Synthetic Phonics programme to secure stronger phonics teaching for all pupils.
	Phonics approaches have a strong evidence base that indicates a positive impact on the accuracy of word reading (though not necessarily comprehension), particularly for disadvantaged pupils: 
Phonics | Toolkit Strand | Education Endowment Foundation | EEF
	4

	Trauma informed approaches will be embedded into routine educational practices and supported by professional development and training for staff.
	There is extensive evidence associating childhood social and emotional skills with improved outcomes at school and in later life (e.g., improved academic performance, attitudes, behaviour and relationships with peers):

EEF Social and Emotional learning

	2



Targeted academic support (for example, tutoring, one-to-one support, structured interventions) 
	Activity
	Evidence that supports this approach
	Challenge number(s) addressed

	Develop the role of the Nurture Leads (KS1 and KS2) to ensure all children are able to access appropriate timely support to meet their needs and enable them to learn. 
	Social and emotional skills support effective learning and are linked to positive outcomes later in life. 

EEF Social and Emotional learning 
	1

	School Led Tutoring
(first £9744 NTP funded)
L4 enhanced TA (remainder of salary £11802)






	Intensive support—either one to one or as part of a small group—can support pupil learning if provided in addition to, and explicitly linked with, normal lessons. Peer tutoring involves pupils working in pairs or small groups to provide each other with explicit teaching support. 

https://educationendowmentfoundation.org.uk/education-evidence/teaching-learning-toolkit/small-group-tuition



	4

	Additional phonics sessions targeted at disadvantaged pupils who require further phonics support. 
	Phonics approaches have a strong evidence base indicating a positive impact on pupils, particularly from disadvantaged backgrounds. Targeted phonics interventions have been shown to be more effective when delivered as regular sessions over a period up to 12 weeks:
Phonics | Toolkit Strand | Education Endowment Foundation | EEF
	4



Wider strategies (for example, related to attendance, behaviour, wellbeing)
	Activity
	Evidence that supports this approach
	Challenge number(s) addressed

	Facilitate termly peer supervision to ensure staff at all levels receive coaching and mentoring support. 

	The National Institute of Teaching’s Mentoring and Coaching of Teachers research report gives an overview of the research underpinning mentoring and coaching and the benefits on pupil outcomes. 
	2

	Organise parent training sessions to ensure parents are able to fully support their children’s needs. 

	Levels of parental engagement are consistently associated with improved academic outcomes. Practical approaches, such as supporting shared book reading or tailoring positive communications about learning, can prove actionable for schools. 
EEF Teaching and Learning Toolkit: parental engagement.
	All 

	Upskill all staff with training from the EPS Service: ‘Becoming attachment aware and trauma informed’
	Supporting continuous and sustained professional development is crucial to developing teacher practice. 

EEF Effective Professional Development guidance report
	2

	Whole staff training on behaviour management and anti-bullying approaches with the aim of developing our school ethos and improving behaviour across school.
	Both targeted interventions and universal approaches can have positive overall effects:
Behaviour interventions | EEF (educationendowmentfoundation.org.uk)
	2

	Embedding principles of good practice set out in the DfE’s Improving School Attendance advice.
Training and release time for staff to develop and implement new procedures and appointing attendance/support officers to improve attendance. 
	Poor attendance at school is linked to poor academic attainment across all stages. Some parental communication approaches and targeted parental engagement interventions show promise in supporting pupil attendance.
EEF Improved attendance report 



	3

	Contingency fund for acute issues.

	Based on our experiences and those of similar schools to ours, we have identified a need to set a small amount of funding aside to respond quickly to needs that have not yet been identified.
	All



9
image1.png




